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The problem was to determine whether there were
significant differences between the academic
achievement of students at the fourth grade level and
parental participation, income, education, and marital
status of parents.
The sample consisted of 340 parents selected as
follows; thirty schools were randomly selected and
their fourth grade teachers chose ten parents who
were perceived as involved parents in the school
programs and ten not involved. The total of 600
parents returned 90% of the questionnaires
administered but only 57% were suitable for
computational purposes. The questionnaire consisted
of 15 questions and statements relative to parents'
participation in homework, PTA, accompanying classes
on field trips, parental conferences with teacher,
serving on curriculum planning committees, and the
income, education and marital status of parents. The
researcher developed the items by interviewing
selected fourth grade parents and staff members of two
elementary schools for their views of parental
participation in school programs. Their responses
were selected as items as if they distinguished
between high and low parental participation. A one¬
way analysis of variance was conducted for each
independent and dependent variable for test of
significant differences.
The results indicate that; (1) Academic
achievement of fourth grade students is inversely
related to perceived parental involvement in PTA,
and field trips and positively to curriculum planning
while no significant relationship exist with homework
and conferences. However/ the distribution was
based on high/ middle/ and low participation which
were not adequate to make predictions with confidence/
(2) Academic achievement of students is significantly
related to the level of parents' income/ (3) Academic
achievement is significantly related to the level of
parental education and (4) Academic achievement of
students is significantly related to marital status
of the parents, with two-parent students achieving
higher than single parent students.
The results imply that the school has to
reorganize teaching methods. the curriculum and
parental involvement so as to relate to the needs of
the single parents and lower social classes if their
children are to achieve.
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The conception of the role that parents should
play in public education has undergone a dramatic
shift’ in the last decade. In the not-too-distant
past, the parents' role in public schools consisted
mainly of (1) dropping their children off at the door
of the school, and (2) voting for bond issues (Gordon,
1977) .
There are a number of reasons why parent
involvement has become such a pervasive idea, apart
from notions of democracy and the legitimate rights of
parents to exert influence in a domain where their
children spend a significant portion of their lives.
This is a time of parent disenchantment with public
education (Cervone, 1982).
Successful modern school programs have found that
it is important to have parents involved in
experiences that are meaningful to them. In order to
get the parents involved beyond the stage of
information exchange, there must be an openess and
willingness on the part of the entire school
community. Systematic planning is a requirement for
successful community involvement. Equally as
important is the willingness to have open doors to
the school and the courage to say sincerely, "Let's
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work together" (Morrison, 1982).
The arrival of Public Law 94-142, The Education
for all Handicapped Children Act, brings to special
education a mandate for schools to include parents in
educational decision-making concerning their
children's program. The statutory guidelines provided
in the law furnish a catalyst for developing new
relationship between educator and parent, but without
defining the specific form the participation and
collaboration will assume.
The reasons for hesitancy of parent of lower-
socio-economic communities becoming involved have been
well summarized by Ceja and Lopez (1973) . These
authors reported that (1) these parents have had
negative personal experiences with their teachers and
schools; (2) they need to hear positive reports about
their children; and (3) they are embarrassed by their
lack of education. It is suggested by these same
writers that schools can help alleviate these negative
feelings if concern is given to (1) helping parents
take a more active role in the education of their
children; (2) providing experiences that will help
develop positive attitudes within parents; and (3)
helping to create a more desirable relationship
between parents and the school staff.
According to Becker and Epsteine (1983) parents
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with children in grades 1, 2, 3, 4, and 5 have
different views about participation in parent
involvement activities.
The Effects of Income of Parents on Academic
Achievement of Students
Guttentage (1975) wrote, what parents are and do
has more powerful effects on children's achievement
than any school program. Children from poor
backgrounds have parents who lack income, skills, and
power. School achievement is low and the poor
children feel that they fail.
He reported the effects of the IS201 Community
School Board in New York where measurements were made
of general school characteristics and involvement,
teacher-pupil interactions, and children's
expectations and achievements. Duane and Thornton
(1984) compared the effects on high achievement of
family socioeconomic factors present during students'
early childhood and during students' late adolescence.
Results point to the potentially stronger ,role in
cognitive development and school learning of early
socioeconomic factors, except in the case of family
size.
Mann (1983) reported that research indicates
that children of working mothers do as well in school
as the children of mothers who stay at home.
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White (1982) examined almost 200 studies that
considered the relationship between socioeconomic
status and academic achievement. The results
indicated that as SES is typically defined and used,
it is only weakly correlated with academic
achievement.
The Effects.of Parents' Education on Student Academic
Achievement
Long (1975) reviewed studies on the effects of
interstate migration on the progress of children in
school and emphasized that such effects vary according
to the educational level of the parents. The
conclusion is that some types of moves and that all
possible effects may vary according to the
circumstances of the move.
The literature revealed the education of family
head, occupation of family head, the numbers of
siblings in a family impact students' academic
achievement. Reid found the highest correlation
with the family head's education for both white and
black males. The well educated parents provide a
higher level of aspiration and self-concept for their
children.
The literature regarding the effects of father
absence revealed a mix pattern. Hunt and Hunt in a
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study found that white fatherless adolescent boys had
lower grades and lower esteem than those with fathers.
Effects of Marital Status on Students * Academic
Achievement
The typical nuclear family—father, mother and
child— is rapidly becoming a phenomenon of the past.
One-parent families already represent a significant
minority in the United States and they are increasing
rapidly in number. In the past twenty years the
number of two-parent families declined from 95 percent
to 81 percent. Within the last ten years single
parent families rose nearly 80 percent— from 11
percent in 1970 to 19 percent in 1979 (Larzarus,
1980) .
STATEMENT QF THE PROBLEM
The problem was to determine whether there was a
significant difference between the academic
achievement of students at the fourth grade level and
parental participation, income, education, and marital
status of parents,
LIMITATIONS AND ASSUMPTIONS
The limitations and assumptions of the study are
as follows:
1. The study was limited to fourth grade students in
the Atlanta Public School System.
2. The evaluative instrument utilized was the Cali¬
fornia Achievement Test, Forms C and D. CAT C and
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D are a series of test batteries designed to
measure the achievement of students from the
beginning of kindergartern through the twelfth
grade.
3. A self-developed Parent Questionnaire.
4. The assumption was the respondents answered
the questionnaire truthfully and to the best
of their abilities. There is no mean to
validate if the respondents were truthful in
their responsive. Therefore, makes their
responsives limited.
SIGNIFICANCE OF T^E STUDY
Although most parents want to participate with
their children school work, many say they would like
to have more guidance and ideas from teachers.
Likewise, most teachers believe parent participation
is important, but many do not know how to involve
parents.
Researchers say only one-fourth of parents are
involved in home learning activities. But 80 percent
said they could spend more time helping their children
at home if they received some guidance from teachers.
In fact, parents believe they should help their
children when teachers ask them to do so.
Some researchers have produced evidence that the
income of parents have an impact on students' school
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academic achievement. Other researchers have
evidence that parental level of education contribute
to students' academic achievement.
The pattern of American family life is changing
so rapidly that, if projections are true, by 1990 the
proportion of all children below 18 years living with
both natural parents is expected to decline to nearly
50 percent. This declining population may necessitate
a reassessment of our present educational structure.
The results of this study should interest public
school systems and present some insight into those
factors which impact upon the academic achievement of
children.
The results of this study will also provide
school systems with data to be considered in relation
to school systems policies and regulations governing
academic programs. The findings of this research will
provide insight into those factors which impact
achievement, and as a result, give guidance for
educational planning.
THEORETICAL FRAMEWORK
The main concern is to determine to what extent
do the four variables in this study influence
students' academic achievement in the fourth grade.
The selected variables which are most likely to
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influence children's academic achievement are: the
level of parental involvement, income, education, and
single versus multiple parents homes. The theory is
that parental involvement will be related to both
student academic achievement and the level of parental
income, education and marital status of parents.
DEFINITION OF TERMS
The operational definitions of terms used in this
study have the following conceptions ascribed to them:
1. Involvement/participation will be used synomously
in this study:
Parents who participate in their children's school
activities:
a. Assist their children with homework
b. Attend P.T.A.
c. Accompanying classes on field trips
d. Parental conferences with teacher-
administrator
e. Serve on curriculum planning committees
2. Academic achievement; The results of teaching and
learning as measured quanti¬
tatively by the California
Achievement Test, Forms C
and D.
3. Students: Children enrolled in the At¬
lanta Public School System.
4. Parent income: Amount of money given in ex¬






Amount of formal training
the parents have received as
measured by number of years
in school.
One adult or legal guardian
of student enrolled in se¬
lected schools.
Natural mother and father or
two legal adults serving as
parents of a child.
HYPOTHESES1.There will be no significant differences in the
academic achievement and the level of parental




c. Accompanying classes on field trips
d. Parental conferences with teachers
e. Serve on curriculum planning committees2.There will be no significant differences of the
academic achievement of students with the income of
the parents.
3. There will be no significant differences in the
academic achievement and the level of parental
education.
4. There will be no significant differences in the
academic achievement of fourth grade students of
single and multiple parents.
RESEARCH QUESTIONS
1. Is there a significant difference in the academic
achievement of students and the level of parental





c. Accompanying classes on field trips
d. Parental conferences with teacher/admini¬
strator
e. Serve on curriculum planning committees
2. Is there a significant difference in the academic
achievement of students and the income of parents?
3. Is there a significant differences in the academic
achievement of students and the level of parents
education?
4. Is there a significant differences in the academic
achievement of students and parental marital
status?
CHAPTER II
REVIEW OF RELATED LITERATURE
Current interest in parental involvement is
essentially an effort to provide a wide range of
opportunities for parents to have more control,
authority, and direction in the development and
education of their children and themselves. The
rationale for this involvement is based on the belief
that if parents are supportive in developing
knowledge, skills, and abilities relating to
parenting, and if families are involved in meaningful
interactions with their children, then the long range
effects will be increased achievement of children in
school settings, enhancement of their daily lives, and
more involved and self-fulfilled parents and better
students' academic achievement.
The purpose of this chapter was to review
literature relating to factors which affect academic
achievement of students through parental involvement,
income of parents, education of parents, and the
marital status of parents.
An exhaustive search of the literature examined
the effects of several variables on academic
achievement. Following is a discussion of some of the





A review of the literature regarding parent
involvement benefits everyone concerned: parents,
students, and teachers. Justiz (1985) said parents
who have children in classrooms where the teacher
frequently uses home learning activities told
researchers they understood more about what their
child was doing in school than in the past. This same
reference said to be effective, parent involvement
activities must parallel what is going on in the
classroom. All parents must be involved, not just the
few who can come to the school often to help teachers.
But parent involvement can not and will not happen by
itself. Teachers need to develop a plan for involving
parents and they must communicate that plan to the
parents.
The Effects of Parental Participation
The literature supports the concept that parental
and community involvement does have a positive effect
on achievement, self-concept, and attendance of
students. According to Gordan and Brieivogel (1976),
the achievement of children in school is heavily
influenced by the home environment. They further
stated that the best way to counteract a poor home
environment is to draw parents into active
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participation in the operation of the school with a
voice in decision-making. In addition, it is also
suggested in this reference that how a child feels
about himself or herself is an important factor in
both school performance and general success in life.
The relationship among the home, the school, and the
child's concept have been noted often enough to make
self-concept one of the primary aspects to be
evaluated in a home-school program.
Writing on the Ocean Hill experimental district,
Fantini, Gittell, and Magot (1970) stated that
children's attentiveness improved when their
parents visited the school and attended P.T.A.
meetings in larger number. These authors also
indicated that discipline also improved.
Sharrock (1970) reports of a study done in a
London junior high school on the cooperative efforts
of parents and teachers between September 1960 and
July 1963.
Jordan and Breivogel (1976) have engendered that
the home environment strongly affects children's
school achievements and have suggested that the best
way to enrich a poor home environemnt is to include
parents in the decision-making process.
A study made in a mid-western city on practices
regarding children's allowances has been cited by
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Osborne (1961). In the study, parents, children, and
teachers combined efforts to develop a questionnaire
were later revealed at a PTA meeting where a
discussion followed. According to Osborne, greater
understanding of allowances resulted from the project.
McCarthy (1968) did a study on parental
involvement to (1) see how it is related to the
development of language abilities of those children
from poor backgrounds and (2) to see if the attitudes
of participating parents changed after being involved.
The findings show that the verbal skills of children
of participating parents improved significantly while
there were not improvement for the children of non¬
participating parents.
According to Winecoff and Powell (1976), the
effectiveness of an involvement program and its
longevity will depend largely on the support it gets
from the building administrator.
According to Lopate, et al (1969), parent
involvement resulted in improved self concept,
lessened fatalistic feelings and better academic
achievement by the children.
Miller and Wilmshurst (1975), in their research
in a Head Start Program, showed that children from
participating parents did better academically than
those from non-participating parents. Both the
parents and children self-esteems increased
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Guttentage (1975) has written that parents tend
to have far reaching effects on their children's
achievements than any school program. Poor
backgrounds mean low incomer less skillsr and no
power. Thus, such children feel they will fail. He
reported of the efforts of the ISOl Community members,
children's achievements improved in both reading and
mathematics.
An article in Time# (1976) described two inner-
city schools in Illinois and Connecticut who had
proven that getting parents involved was the main
factor in proving that it was possbile for inner-city
schools to become effective centers of learning as
well as of community action and hope. Grant
Elementary School had sixth graders reading at an
average of two full years below grade level in 1975.
Teachers decided to work closely with parents and a
third of them became intensely involved, and in one
year, 400 children recorded average score gains of 1.1
years. This was a month above the national average.
Kelly has quoted a reference from Chillman which
shows an anticipation of failure and a distrust of the
middle class situation such as schools to be the most
common characteristic of poor children. According to
Kelly, this fatalism and sense of powerlessness
disappears when parents get involved in community and
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school affairs and a sense of control is conveyed to
their children. This, in turn, enhances opportunities
for development.
The purpose of a study by McCarthy (1968) was to
analyze parent involvement as it related to (1)
development of language abilities of culturally
deprived children and (2) the intelligence test scores
of these children and to analyze parent attitudes
resulting from involvement. There were 41 four-year
old children who participated and the findings showed
that parents of these children were concerned about
them and were willing to cooperate within the realms
of their capabilities. The parents who were involved
showed little change. There were significant gain in
language abilities where there was parental
participation. Where there was no participation,
researcher found that the results of parent
involvement and change within the parents seemed to
have brought about a change within the child.
Lopate, et al (1969) concluded from her study
that parent involvement led to an improved self-
concept, a greater sense of fate control which
resulted in changes in the child's aspirations,
attitudes, and motivation; thereby, increasing
academic achievement.
This same author reported findings of (1) Schiff
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(1963) who reported that participation and cooperation
in school affairs led to pupil achievement, better
school attendance, better study habits, and fewer
discipline problems; (2) Brookover (1963) who found
that low-achieving junior high school students whose
parents had become involved in the school and were
made more aware of the developmental proves of their
children showed heightened self-concept and made
significant academic progress; and Brookover (1965)
who compared the development of three low-achieving
junior high school student groups. One group received
weekly counseling sessions, the second group had
regular contacts with specialists in particular
interest areas, and the parents of the third group had
weekly meetings with school officials about their
children's development. At the end of the year, the
first two groups showed no achievement, but the third
group whose parents had become intimately involved
with the school and in their children's development
showed heightened self-concept and made significant
academic progress during the year.
Green (1968) described six case studies that
showed that changes in children were connected with
changed attitudes in their parents. From cases
studied over three years, it emerged that one child
out of two with cooperative parents made about average
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progress. Children whose parents were initially
hostile stood much more chances of making progress if
they remained hostile.
When the community is involved, changes in
quality begin to appear. Pantini, Gittell, and Magot
(1970) reported that in the Ocean Hill experimental
district when the number of parents visiting the
school and attending P.T.A. meetings increased by
tenfold, the children's interest, as evidenced by
attentiveness in class and work taken home, is said to
have risen considerably. Discipline improved and
suspension, vandalism and theft declined.
Willie (1970) reported that a new program was
started in Chicago to involve low-income parents in
the education of their children. A parent mobile was
set up next to the children's classrooms where parents
were encouraged to drop in at any time. The mothers
cooked, sewed, read, studied, or just chattered. A
few fathers who worked nights would drop in also.
Some of them made articles for the classrooms.
Teachers would often drop in and encourage parents to
talk about their children. One obvious results of
this successful program was that attendance increased
and reading achievement scores also gained.
Parental community involvement improves the
quality of education. Self-concept, attendance, and
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achievement of pupils can be enhanced if there is
active participation of parents and community
residents in the activities of the school. There can
be agreement with those words from Black Moses: Jesse
Jackson's Push for Excellence (Phi Delta Kappan,
January, 1977);
If you are going to change the character of the
whole country you have got to get a lot of people
involved.
It seems safer to conclude from the literature
that children are affected when parents exhibit some
concern in their education. This concern often has a
direct relationship on the child's attitude towards
school. It also appears that when parents are
involved in the school program, they tend to have more
positive feelings for the process of education.
Again, generally speaking, it was found that negative
attitudes of teachers towards parents working in
classrooms are often changed as school staff and
parents work together. There was positive support
given to the necessity of carefully planning and
managing the volunteer program if there is to be any
degree of success.
It was found that parents have a wide range of
skills which, if properly utilized, can make a
difference in the school program. In recent years,
educators have realized that parents are very
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important at various levels. Finallyr it was evident
that if there is some measure of parental
participation there iS/ generally speaking, a positive
effect on the academic achievement, self-concept, and
attendance of the children whose parents are involved.
The Effects of Parental Income
The socio-economic status of a family has long
been accused of the one most important factor in the
determination of one's success or failure in life.
One's academic performance has also been linked with
one's socio-economic status. Much has been written to
support this belief, but one study was found to refute
this notion.
Duncan (1967) conducted a study on the
relationship of social background to educational
attainment. She used variables of education of family
head, and numbers of siblings in the family. There
was a positive correlation with all variables except
numbers of siblings. When these variables were
associated with other characteristics as ethnic
status, type of school attended, regional location,
and rural or urban status of the community or
residence, she found the highest correlation with the
family head's education for both white and black
males. Family type, family head's occupation and
siblings were significant for the whites but not for
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the blacks. The opposite was true when place of
residence, type of school and ethnic status were
considered, whites were affected much less than
blacks. Jencks (1977) concluded that "...the most
important of educational attainment is family
background" (p. 159).
Allen (1978) found that mobility aspirations
among whites were significantly correlated with
father's education, father's occuation, and family
income. Black adolescents aspirations were noticeably
correlated with only father's occupation. Aspirations
of blacks tended to be high in spite of low maternal
occupational status. Aspirations of blacks sons were
strongly correlated with aspirations their mothers
held for them while aspirations of whites sons were
just as strongly correlated with aspirations their
fathers held for them. Socio-economic status was
found to be a more important determinant of white
levels of aspirations than of black levels of
aspirations. Further, the evidence indicated that
mothers among blacks and fathers among whites were
the parents who contribute most to the determination
of sons' eventual levels of aspirations. Rockwell
(1972) also found a significant relationship between
the mother's educational level and the child's success
in school.
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Nowlin (1980) studied to determine (a) parents'
willingenss to assist teachers and their children in
achieving basic skills in their subject areas; (b) how
much time and in what kinds of responsibilities
parents are willing to assist teachers and their
children; and (c) the factors which influence parent
involvement, 87% of the parents believed they can
make a valuable contribution to the child's education.
Parents felt that teachers and school were doing a
good job and wanted to be a part of the instructional
process. A cross tabulation of the data found the sex
of the parent, ethnicity, vocational background,
occupational status of their parent and socioeconomic
strata to be the most significant factors. Males and
females were positive in terms of helping their child
and females being more positive than males. Minority
group parents were the most positive toward parent
involvement and were parents of high school
educational backgrounds. Parents from lower
socioeconomic levels responded more positively to
parents involvement than did middle or higher
socioeconomic parents.
Morrison (1980) said, "Parent involvement in the
education of students has become an emphasized and
promoted notion in the area of public schools." His
analysis of the data collected during his study led to
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the following findings: (1) The Fisher Exact
Probability Tests that were utilized, supported a
statistically significant (a-.05) relationship between
one parental involvement dimension (Policy/Decision
Making) and overall teacher morale ratings. No
statistically significant relationship was found to
exist between the other parental involvement
dimensions and morale according to the Fisher Exact
Probability Test; (2) schools with high parental
involvement ratings displayed a higher frequency of
morale factors rating above the average category
rating.
In Umondak's study (1980), she describes parent
involvement in a Follow Through Program and to utilize
these data to evaluate an ideal parent involvement
program for an early childhood center.
A thirty-seven item questionnaire was designed
and reviewed by five experts in Early Childhood
Education. The population was Alaska, East, Hawaii,
Midwest, North and South. A total of sixty-four
programs were selected. Only thirty of the
questionnaires were returned.
The main problems reported in parent child
relationships were difficulty in participating in
group meetings, lack of knowledge of parents in
knowing how to relate to their child and regular
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disputes between parents and child. A second problem
in the parent-school relationship were the reluctance
of parents with schools. In parent community
relationships, parents hesitated to become involved in
the community for fear of being criticized.
When Umondak evaluated the data, there was great
variation in practice was evident parents on the
project staff evaluated the program most often. A
variety of ways were used for evaluating the parent
involvement program.
In Goldstein's (1980) study, she investigated
parental involvement in the education of handicapped
children has been legislated with the passage of P.L.
94-142. Parents of children with learning
disabilities from five elementary schools took part in
the study. The parents were divided into three
groups; a control group, a group which was sent
questions and a group in which a guidance counselor,
gave guidelines for the role of parents advocates,
attended the meeting in that capacity. Using an
analysis of variance and t-tests, the results of the
study indicated that the parents in the advocate group
contributed most to the conferences among the three
groups. Parents indicated a desire for training to
work with their child's specific academic problems.
Perkins (1978) investigated the effect of parent
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participation in school activities on second grade
reading. The sample involved 400 parents and 400
students. The data revealed (1) parental assistance
did not increase reading achievement of second grade
students; (2) parental attitude toward education is
not related to reading achievement of second grade
students; (3) all hypotheses were accepted.
Therefore, variables other than parental attitude
toward education must be operating within the
attainment of reading achievement of second grade
students.
The socioeconomical factor is significant in the
endeavors of our society, but, not necessarily totally
a factor in a child's academic achievements in life.
In a study of 100 middle income black parents
(McAdoo, 1977), there was found to be no statistically
significant difference in measured intelligence
between ethnic and racial groups when socio-economic
factors and childhood health care were equalized.
Havighurst and Janke' (1945) divided a community into
five socio-economic groups and found that children of
families of higher economic status tended to do better
in all tests of ability than children of lower status.
Mercer (1972), Mayeska (1971) and Chase (1977)
prepared carefully designed large scale studies and
detailed review that factored out the elements that
26
they found to be actually connected with achievement.
The elements, according to their findings, were
basically the environment, the economic level of the
family, and the provision of preventive health
services.
Duncan (1979) included family head's occupation
as one of the variables in her investigation of the
effects of social background on educational
attainment. She found a positive correlation between
the two. Reid (1964) also found parental occupation
to be a significant contributor to academic
achievement. Children or parents of high occupational
status achieve higher levels of academic success than
those of lower status.
It has long been observed that children from
lower socio-economic groups account for the greater
share of a school's discipline problems, academic
failures, and dropouts. Today, we know that although
parents of all classes realize the importance of
education and value good schooling for their children,
different families create environments that influence
children's intellectual growth and educational
motivation in different ways. Since the social
classes tend to provide different home environments,
their children tend to be more or less prepared for or
helped to do well in school (Coleman, 1966 and Jencks,
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1972) .
While family socio-economic status is
statistically correlated overall with children's
school achievement, there are many exceptions. The
excpetions show that the causes of the relatively low
achievement of lower class children are
characteristics of individual families and are not
universally connected with low socio-economic status.
This was demonstrated in a study of children from
a working class population in New York City's Harlem,
where high achieving and low achieving fifth grade
pupils were compared (Davidson and Greenberg, 1969).
Eighty boys and eighty girls were selected from twelve
elementary schools, all of whom met the following
criteria;
1. Parents were of low socio-economic status according
to occupation, educational level, and type of
dwelling units.
2. Parents were all born in the United States.
3. Each child attended school in a northern city since
first grade.
4. Each child's I.Q. was between 75 and 125.
5. Ages were between 9 years, 11 months and 11 years,
4 months.
The two groups were compared on a variety of
psychological sociological characteristics. It was
found that families of high achievers were rated
superior to those of low achievers in their concern
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for the children's education; thinking and planning
for the child as an individual; general civic
awareness and concern of the parent, and structure and
orderliness of the home.
Effects of Parental Education
Matthews (1979) study was to examine the
relationships between parents' education, selected
variables, and parental attitudes toward gifted
children and the programs that serve those children.
The sampling involved 225 families that total 360
gifted students. The analysis of data consisted of
three phases. Phase One was utilizing analysis of
variance procedures to examine the relationships
between the within group membership, parent-child
identification (gifted and non-gifted), levels of
parental intent to support special education for the
gifted, (yes, unsure, no). Additionally, stepwise,
multiple regression was utilized to predict parental
attitudes toward gifted children and programs for the
gifted education within each of the three membership
groups.
Phase Two—four weeks after the initial treatment
employed, two related t-test to examine differences in
attitudes of parents of gifted children in the
treatment and non-attending groups after receiving
official notification that their child had been
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identified as gifted. Phase Three—eight week after
the initial treatment, a related test to determine the
differences between the initial attitude from Phase
One of parents of non-gifted children in the
Attendance Treatment Group and their post-test
attitudes.
The literature search produced a single study
(Reid 1964) which investigated the interactive affects
of home and school on a student's academic
achievements. In addition, Reid included community
factors in his study. Achievement levels of single¬
parent students in Jamaica were the objects of Reid's
analysis. He used the school as his basic unit of
analysis to identify one-or two- parent families
rather than the individual families themselves.
Also, the community characteristics, the extent to
which the community had the following: public library,
agencies for adult education, youth organizations,
postal and telegraph service, conditions of the road,
and public water supply and electricity were
characteristics which were not considered germaine to
this investigation.
Home factors used in the study included parent
occupation, parental reading habits, parental interest
in school and, small family size. School factors
included were; (1) school and class size; (2)
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attendance (the average number of sessions-half days -
for which each child attended); (3) the average number
of years pupils had infant or "basic" schooling; (4)
the amount of floor space available per child; (5) the
extent to which schools had radios, projectors,
pianos, and library books; (6) buildings-state of
repairs and attractiveness, provision of individual
classrooms, reading rooms, etc., lighting and
ventilation, sanitary facilities and water supply,
landscaping of grounds; (7) teacher professional and
educational training; and (8) size of school
enrollment.
Reid found a significant relationship with the
achievement criterion and parental occupational
grading, reading habits and parental interest.
Children living with one-parent only correlated
negatively with achievement. Small classes had a
negative but significant relationship with
achievement, while years of schooling and attendance
showed significant positive relationship between the
criterion and the selected factors could not be
established with certitude. To improve school
attainment, he concluded, it would be necessary to
lift the level of all the variables studied which
correlated moderately or highly with achievement.
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The Effects of Marital Status
Some twelve million American children live in
one-parent families today and with the continued
increase, a million more children will be added to
that total yearly (Brown, 1980). It is projected that
48 percent of all children born in the United States
in 1982 will spend at least one year living with one
parent during their first 18 years. By the year 1990,
the proportion of children (all children of all
races) living with both natural parents is expected to
decline to 56 percent (Norton, 1979).
Among blacks, the statistics are more striking.
Fully half of black familes with children living at
home are one-parent families (Lazarus, 1980) . In
1960, about 90 percent of all white children lived
with two parents; by 1978, only 80 percent did. The
corresponding proportions among blacks were 60 percent
in 1960 and 45 percent in 1978 (Norton, 1979). Unless
the trend changes radically, only one-third of the
nation's black children will be living with both
natural parents by 1990 (U.S. Census, 1980).
With the increase of single parent families is a
disapproportional increase in the number of families
headed by women. As of March 1977, one out of every
seven or 7.7 million families were headed by women and
well over half of these women were employed (Special
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Labor Force Report #231, 1978).
The significance of this increase of female-
headed families is the fact that such families are far
more likely than male-headed families to be existing
in a state of poverty. In 1977, the percentage of all
female-headed families living below the poverty level
was 31.6. The percentage of black female-headed
households existing in a state of poverty was 52.2.
Of such families, 72 percent had "own children" under
the age of 18 (St. Pierre, 1982). This phenomenon,
female-headed families, seems most characteristic of
poor urban blacks (Billingsley, 1968).
Clearly the pattern of American family life is
changing. Should the current trend continues, two-
parent families will be in the minority within a few
generations. This change in family structure will
populate the schools with a student who differs from
the "traditional" student of old. Consequently, the
educator's paramount concern should be how to best
serve this child.
The literature regarding the effects of father
absence revealed a mixed pattern. Hunt and Hunt
(1975) in a study of 445 Baltimore junior and senior
high school students, found that white fatherless
adolescent boys had lower grades and lower esteem than
those with fathers. Socio-economic class was not an
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influencing factor, the same held true for all social
classes. Black adolescents showed opposite results.
The fatherless boys scored slightly higher on
achievement and self-attitude than boys who had
fathers. This, too, was true for all social classes.
Herzog and Suida (1970), after reviewing a number of
studies concerned with father absence, stated that it
seemed unlikely that father absence in itself would
show a significant relation to poorer school
achievement if relevant variables, including type of
father absence and socio-economic status (SES), were
adequately controlled.
Jantz and Sciara (1975), in a study of the
effects of living with a female head-of-household upon
arithmetic achievement of black fourth-grade pupils,
found no significant differences favoring those pupils
living with male head-of-household.
Deutsch and Brown (1964) found that there was not
only a direct relationship between social class and
I.Q., but also a relationship between father presence
and school grades within a social class. However,
when Deutsch (1970) studied fourth, fifth and sixth
grade children, he was led to conclude that although
fatherless children scored significantly lower on
school achievement tests the broken home factor was
not the basic determinant of group differences. He
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indicated that the general intellectual level of the
children and the social and economic background of the
parents appeared to be the most significant
determiners.
A study conducted by Wasserman (1968) of black
males in two low-income public housing projects from
117 families found no difference related to father
absence in school achievement. The study was
restricted to males, males between the ages of ten and
fifteen (two different developmental levels).
Further, the determination of father absence or
presence was made on the basis of ^ hoc Housing
Authority records.
Cummings (1977) studied fate control among black
high school seniors in high schools of five major
cities in Connecticut. He used twelve different
independent variables—parental permissiveness,
occupational prestige, educational attainment
aspirations, achievement aspirations, school success
support, family size, parental praise, parental
intellectual stimulation and emotional support. Among
all the variables of family life included in the
study, it appeared that exposure to an occupationally
successful or unsuccessful role model, exposure to
variations in educational attainment aspirations, and
parental praise were the most important determinants
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of variations in fate control among black adolescents.
When the data were analyzed separately for males
and females, the results were different. It strongly
suggested that for black males, the family setting is
a weak, limited and unsystematic determinant of
variations in fate control. For black females,
however, the family appeared to be a
rather strong and influential source of variations in
fate control. Thus^ it strongly suggested that peers,
neighborhoods and school experiences play a greater
role than family experiences in shaping personal
attitudes and characteristics among black males.
While black females appeared to be influenced more by
family than their male counterparts, the family
socialization model failed to account for over 70
percent of the variance. This was interpreted to
support the argument that negative school experiences
themselves are a major source of the learning
difficulties faced by black students.
Sciara and Jantz (1974) found that those students
from father-present homes achieved significantly
higher reading achievement scores than those from the
same group coming from father-absent homes. Their
study was conducted on 1,073 low income inner-city
black students enrolled in eight model cities' schools
of a large mid-western school district.
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The literature search produced a single study
(Reid, 1964) which investigated the interactive
affects of home and school on a student's academic
achievements. In addition, Reid included community
factors in his study. Achievement levels of single¬
parent students in Jamaica were the objects of Reid's
analysis. He used the school as his basic unit of
analysis to identify one- or two-parent families
rather than the individual families themselves. Also,
the community charactristics, the extent to which the
community had the following: public library, agencies
for adult education, youth organizations, postal and
telegraph services, conditions of the road, and public
water supply and electricity were characteristics
which were not considered germaine to this
investigation.
SUMMARY OF RELATED LITERATURE
The review of related literature in this study
revealed that parental participation in their
children's school affairs does make a difference in
their academic achievement. Further evidence by
Becker and Epsteine shows that parents generally are
concerned about their children's academic success,
particularly during the primary years.
Nagler, in his study, indicated that parents and
educators differed in their estimates of frequency of
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parent's participation. Also, parents believed that
they were more involved in particular roles in their
children's education than educators perceived them to
be.
Gastenell said there was significant difference
in the achievement motivation of whites and blacks,
specifically with black males. Goldstein found no
difference in handicap parental satisfaction with the
conferences than those who did not participate in
conferences with the teachers. Gaines said when
parents are allowed input into decision-making
processes for their children's education, the
educators and parents both are happier.
Reid found a significant relationship with the
academic achievement criterion and parental
occupational grading, reading habits and parental
interest. Children living with one-parent only
correlated negatively with academic achievement. The
literature revealed the education of family head,
occupation of family head, the numbers of siblings in
a family impact students' academic achievement. She
found the highest correlation with the family head's
education for both white and black males.
The literature indicated that there is a
relationship between father presence and school grades
within a social class.
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Along with determining the home environment, the
education of parents also determines the type of
neighborhood in which a child will live. There is
usually direct relationship between one's occupation.
Persons with the higher level of education usually
have the better jobs, higher paying jobs. Those with
less education are left with the lesser paying jobs or
no jobs. One's income often dictates the kind of
neighborhood in which one lives. It follows then that
the better educated parent has the better job and
lives in the better neighborhood.
The well educated parents provides a higher level
of aspiration and self-concept for their children.
The parents' educational level is usually the
determinant of their occupational status. Children of
parents of higher level occupations are more likely to
exhibit higher levels of academic achievement than
those of parents of lesser occupational status.
CHAPTER III
Research Design and Methodology
Selected Population and Sample Design
The Population
Background information on the population utilized
in this study. The Atlanta Public School is
representative of a large urban system functioning in
a centralized-decentralized organizational pattern.
The Atlanta Public School System is comprised of
117 schools (85 elementary, 10 middle, 22 high
schools, and 2 learning centers) with a total
enrollment of 71,845 in the 1983-84 school year. The
staff consisted of 119 building administrators; 3,938
teachers; 682 others (including nurses, counselors,
assistant teachers, teacher aides, etc...); 3,018
classified personnel for a total work force of 7,638.
The racial composition of the student enrollment is 88
percent black, 11 percent white and 1 percent other
ethnicities.
The policy-making body for the Atlanta Public
Schools is the Atlanta Board of Education. The
members are elected from six educational districts and
three at-large posts. Members are elected for four-
year terms. There are six blacks and three whites who




The system is administered by a superintendent,
elected by the Atlanta Board of Education to serve for
four year terms. He is serving his third term. He is
assisted by one (1) associate superintendent for
operations ; a comptroller, six assistant
superintendents for administrative services.
facilities , instructional planning and development.
personnel services. post secondary and vocational
education. research and evaluation. student and
community services; three area superintendents. The






This total includes the following special
schools; Kennedy TMR Center and Grove Park Supportive
Services Center (I); Child Treatment Center (II);
Downtown Learning Center (III) .
The system spent an average of $2,910.52 per
student during the 1983-84 school year. The income of
the schools was derived from local (59.5 per cent),
state (40.0 per cent), federal and miscellaneous (.5
per cent) sources. The total budget for the 1983-84
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year was $183r887.00.
The system was declared a unitary school system
by the Fifth Circuit Court in October 1975, following
sixteen years of litigation to integrate the schools.
The last court order in 1973 provided for the
integration of the administration of the system and
voluntary busing plan in which approximately 4,000
students participated during the 1976-1977 school
year.
The average performance of students in reading
and math in the Atlanta Public Schools was at the
national average in every grade level as measured on
the California Achievement Tests of Basic Skills and
other standardized measures. The progression of
students as demonstrated by these instruments for the
past four years was the results of the Pupil
Progression Plan instituted to insure that every child
mastered the minimum skills at his grade level before
moving to the next grade level. These achievements
were measured by the California Achievement Tests in
March-April 1984.
Population Design:
This study involved thirty elementary school's
fourth grade students. Ten schools were selected from
each area by listing the schools in each area, and
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assigning numerals to the schools, then selecting the
odd numerals assigned until the ten schools were
selected. This process allowed all schools in each
area an equal chance to be selected.
The principals and the fourth grade teachers of
the selected school were asked to recommend ten
students whose parents were involved in the school's
programs; and ten students whose parents were not
involved in the school programs. This gave a total of
six hundred (600) students to be involved in this
study.
This study was designed to determine whether
there was a significant difference in the academic
achievement of fourth grade students whose parents are
involved or not involved in their school's programs in
the Atlanta Public School System.
Description of Instrument;
Fourth grade parents at Capitol View and A.D.
Williams Elementary Schools were questioned by the
researcher about their involvements and views on
parental involvement in their children's education.
Their responsives were compiled and developed into the
final questionnaire that was utilized in this study.
The 15-item questionnaire was field tested on the
fourth grade parents and staff of Capitol View
Elementary School of the Atlanta Public School System,
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Atlanta, Georgia, during the spring of 1985. The
questionnaire consisted of questions and statements
relative to the parents participation in homework,
P.T.A., accompanying classes on field trips, parental
conferences with teachers, serving on curriculum
planning committees, the income, education, and
marital status of parents.
The presentation of the data including
interpretative discussion and tabular presentations
pertaining thereto, are organized under the following
headings. To wit:1.Demographic; This section includes the following
types of data: marital status, age, years of edu¬
cation and income.
II. Information about children: This section includes
the answers to: number of children in school,
grade or grades of children and stability of home
environment.
III. Involvement or non-involvement in school affairs:
This section included the respondents answers to
a variety of questions which denote the degree of
his/her involvement in the affairs of the school.
The 30 schools selected to participate in the
study were selected from the three school areas of the
Atlanta Public School System. The school system is
divided into three geographical areas.
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The fourth grade was selected based on the fact
that these students had been in schools three and half
to four and half school terms. Therefore, their
parents have had sufficient time to be involved in
their children school programs.
Principals of the participating schools were
contacted by the researcher by telephone and followed
by a letter (see in Appendix A), thanking them for
consenting to cooperate in this study.
The response rate to the 600 questionnaire
distributed was 90%. However, 340 (57%) responses
were suitable to be included in the final calculation.
Forty-three (43%) were discorded because they were
either incomplete or some had multiple ratings on
given items which made the instrument unsuitable for
computative purposes. Three hundred forty (340) or
57% returned completed questionnaire, thus, became the
basis for the data and interpretations.
Statistical Procedures
The responses were entered through a cathode
ray terminal onto a storage disk. This was done by
the Research and Development (R&D) Department of the
Atlanta Public School System. Analysis were performed
by use of Statistical Package for the Social Sciences
(SPSS).
The data were collected and coded. Computer
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programs available at the Atlanta Public School
Computer Center were used to perform the following
statistical procedures:
Analysis of Variance Procedures.
Questions concerning group differences were
analyzed by analysis of variance procedures. The
analysis of variance for one-way design procedure was
conducted with the Statistical Package for the Social
Sciences (SPSS). The hypothesis concerning the
differnces between the effects of parental
involvement was examined through this procedure.
Group Percentage Procedure
Group percentage procedure was employed in the
analysis of the data collected concerning the impact
of parent involvement and non-involvement of the
academic achievement of students.
CHAPTER IV
PRESENTATION AND ANALYSIS OF
THE DATA
The purpose of this study was to investigate the
effects of parental involvement, income, education,
and marital status on the academic achievement of
students. The results of statistical comparisons
employed in analyzing the data collected are included
in this chapter. Tables which are judged by the
investigator as most pertinent in understanding the
analysis of the data are also presented in this
chapter.
The format for reporting results consists of the
statement of hypotheses, results, percentage tables, F
tables of analysis of variance, and significant
results. Measures on the California Achievement Test
(Forms C and D [Reading and Mathematics Sections])
were used as the dependent variables and the .05 level
of confidence was the criteria for rejection of the
null hypotheses.
HYPOTHESIS I
There will be no significant difference in the
academic achievement and the level of parental
involvement in the following school related
activities:




The data with respect to this hypothesis are
stated in Tables 4.1 and 4.2.
In the one-way analysis of variance of the
fourth grade students' achievement in mathematics by
parental helping with homework (see Table 4.1), there
was not a significant difference among the mean
students' achievement scores for three levels of
parental helping in homework. The null hypothesis is,
therefore, accepted.
In the one-way analysis of variance of the fourth
graders' achievement scores in reading (see Table 4.2)
by perceived parental help in homework, there was not
a significant difference in the mean scores by levels
of parental help. The hypothesis is, therefore,
accepted.
Discussion
The hypothesis with respect to mathematics
should be accepted with caution because as Table 4.1
indicates, the number of parents who helped daily with
homework is 245, while 37 helped once per week and
only 18 helped monthly. The sample is biased. in
favor of parents who helped daily and there are too
few parents in the monthly category to adequately test
the hypothesis. Similarly, for the reading scores,
the hypothesis should be accepted with caution as
48
there are far too many parents (244) who helped daily
as compared to monthly (18) as shown in Table 4.2.
The issue can be clarified further by reference
to a break-down of the data in Table 4.3. As
illustrated in Table 4.3, the data indicate there was
a higher percentage (81.8) of teachers' selected
involved parents who perceived themselves as
assisting their children in homework activities as
compared to the non-involved parents (76.0 percent).
This is a difference of only 4.8 percent. Since the
teachers selected the parents as involved and non-
involved groups on the basis of their knowledge of
such parents, it was expected that the parents would
also rate themselves similarly. However, the parents
identified as non-involved by teachers rated
themselves as helping in homework to a considerable
degree (76.0 percent). This means that the variation
among parents who helped daily (78.8 percent), once
per week (12.9 percent) and 2 or twice monthly (5.9
percent) was not great enough to adequately test the
hypothesis in this study.
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Table 4.1
One-Way Analysis of Variance of Fourth Grade Students'
Achievement in Mathematics by Parental Helping with
Homework
Source of Variance DF SS MS F
Between Groups 2 2.0391 1.0196 .5642
Within Groups 297 536.6909 1.8070
Total 299 538.7300
Perceived Number Students'
Parental Helping of Mathematics
in Homework Parents Achievement
GROUPS COUNT MEAN DEVIATION ERROR
Grp 1 (Daily) 245 5.7118 1.2973 .0829
Grp 2 (Once
Per Week) 37 5.9486 1.7130 .2816
Grp 3 (2 or
3 Times
Monthly) 18 5.8611 1.0955 .2582
Total 300 5.7500 1.3423 .0775
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Table 4.2
One Way ANOVA of Fourth Graders Mean Reading Scores
by Parental Helping with Homework
Source of
Variance
DF SS MS F
Between Groups 2 5.6042 2.8021 .9190
Within Groups 296 902.5537 3.0492
Total 298 908.1573
Perceived Parental Number Students'













244 5.7139 1.7746 .1104
37 6.0649 1.9695 .3238
mes
18 6.0722 1.5377 .3624
TOTAL 299 5.7789 1.7457 1010
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Table 4.3
Parental Perception of Helping with Fourth
Graders' Homework by Teachers' Selection of










No Response 5 3 8
2.9 1.8 2.4
Daily 133 135 268
76.0 81.8 78.8
Once Per Week 24 20 44
13.7 12.1 12.9
2 or 3 Times 13 7 20








b. Parental Perceptions of P.T.A. Attendance and
Fourth Grade Achievement Scores in Math and
Reading
The data with respect to these hypotheses are
stated in Tables 4.4 and 4.5:
As can be gleaned from both tables the mean
fourth grade students' achievement scores for math
(Table 4.4) and reading (Table 4.5) by their parental
perceptions of P.T.A. attendance are significantly
different. Therefore, the hypotheses for both math
and reading by P.T.A. attendance are rejected.
However, those who attend less (1-2 times yearly) tend
to have a higher mean score in math (x=5.8962) than 3-
4 times yearly (x scores = 5.7503). The 5-8 times
year attendees also tend to have a low mean score in
reading (x =5.4000 than the 1-2 times (x = 5.9758).
Only the 3-4 times tend to do better with a mean of
5.8609.
Discussion
As Tables 4.4 and 4.5 show, there is some
variation in parental attendance in the 3-4 times and
5-8 times categories. However, the great majority
(half approximately) of parents are less involved 1-2
times. A check of the parental own perceptions of
attendance compared by teachers' identification of
involved and non-involved groups (see Table 4.6) shows
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that the teachers identified 63 parents as not
involved while 36 of these parents feel that they were
not involved. Similarly, 38 parents perceived
themselves as involved while teachers identified 68.
The test of significance, however, is not systematic
and the hypothesis neds to be reexamined with more
accurate data.
Table 4.4
One-Way ANOVA of Perceived P.T.A. Attendance on
Fourth Graders Mathematics Achievement
Source of
Variation
DF SS MS F
Between Groups 2 13.1549 6.5775 3.7354*
Within








Grp 0 61 5.3508 1.0878 .1493
Grp 1
(1-2 times
yearly) 160 5.8962 1.2975 .1026
Grp 2
(3-4 times
yearly) 308 5.7503 1.3387 .0763
Table 4,5
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One-Way Analysis of Variance of Parental Attendance




DF SS MS F
Between
Groups





Parents' Perception Number Students'
of P.T.A. of Reading
Attendance Parents Scores
STANDARD STANDARD
GROUPS COUNT MEAN DEVIATION ERROR
Grp 0 48 5.8292 1.0345 .1493
Grp 1 (1-2
Times) 132 5.7758 1.3553 .1180
Grp 2
(3-4 Times) 92 5.8098 1.4268 .1487
Grp 3
(5-8 Times) 36 5.4000 1.4031 .2338
TOTAL 308 5.7503 1.3387 .0763
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Table 4.6










Did Not 63 13 76
Attend 36.0 7.9 22.4
1-2 Times 85 88 173
This Year 48.6 53.3
3-4 Times 27 68 91
This Year 15.4 38.8 26.8
Total 175 165 340
51.5 48.5 100
56
c. Parental Involvement in Field Trips and Fourth
Graders'Achievement in Math and Reading
The data with respect to these hypotheses are
stated in Tables 4.7 and 4.8. As can be seen in both
tables, there is significant variations among the mean
scores. Consequently, both null hypotheses are
rejected. However, the differences in the mean scores
(in maths, for example) are in favor of the 2 or 3
times a year (x = 5.8609) and the no response (x =
5.7755) than monthly (x = 4.7812). Thus, parental
involvement in field trips inversely related to
achievement. That is, the less parents are




One-Way Analysis of Variance of Fourth Grade Math
Achievement and Parental Perceptions of
Participation on Field Trips
Source of
Variance
DF SS MS F
Between Groups 2 16.2737 8.1369 4.6167

















92 5.8609 1.5096 .1574
TOTAL 304 5.7490 1.3433 .0770
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Table 4.8
One-Way Analysis of Variance of Fourth Grade Students'




DF SS MS F
Between Groups 2 18.5983 9.2991 2.9869*








Grp 0 196 5.7755 1.2628 .0902
Grp 2 (Monthly) 16 4.7812 .8998 .2249
Grp 3 (2 or 3 Times
a Year) 92 5.8609 1.5096 .1574
TOTAL 304 5.7490 1.3433 .0770
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Discussion
Some researchers have revealed that parental
involvement in accompanying their child's class on
field trips did not have a significantly high impact
on students' academic achievement. This research
indicates supportive evidence. However, further
investigation is required to clarify the issue since
the no response category is 196. For example in Table
4.8, there are 196 no responses and only 16 parents go
on field trips monthly while 92 do so yearly. The
statistical test is, therefore, more a test of the
measure of no responses and annual attendees. The
hypothesis, as a consequence, is not fully tested for
math and reading in relation to field trips.
Further, while attempts were made to obtain
variation in parental involvement by asking the
teachers to select the involved and non-involved
parents, the parents contradicted the teachers
observation. For example, in Table 4.9, the parents
in the majority of cases gave no responses. The scale
was also a poor measure. For example, once a quarter
is equivalent to 3 times a year, while there is
also categories of 2 to 3 times a year and 4 times a
year. Each category is almost defining the same
thing. Few parents placed themselves in the 2-3 times
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and 4 times a year categories. The tools for
measurement require further attention.
Table 4.9
Percentage of Parental Perception of Going on Field








No Response 154 101 255
88.0 61.2 75.0
Once a 17 46 63
Quarter 9.7 27.9 18.5
2 or 3 Times 4 10 14
A Year 2.3 6.1 4.1









d. Parental Conferences with Teachers and Fourth
Graders Math and Reading Scores
The data with respect to these hypotheses are
stated in Tables 4.10 and 4.11. In Tables 4.10 for
math and 4.11 for reading the F ratios are not
significant, indicating that there is little variation
in parental involvement in conferences with teachers.
The null hypotheses are, therefore, accepted for
math and reading in relation to parental conferences
with teachers.
Discussion
Although the hypotheses are accepted in the
statistical sense, some questions are unanswered as
can be seen in an examination of Table 4.12. The
parents that teachers selected as involved and non-
involved did not agree with the teachers. Instead of
the parents, the teachers selected as non-involved,
46 were in the no response category while 47 said 3-4
times a year. At the same time, of the parents who
were identified by teachers as involved 74 (44%) said
they were involved on 1-2 times, while only 16.4
percent were involved 5-8 times a year. Thus, the
measurement tool was not accurate to fully test the
hypotheses.
Another aspect is that it (the measurement
problem) does not make a difference. The reason is
62
that parents and teachers conferences measure the
teachers interest in parents and are a measure of
levels of the teachers interest to reach all parents
than a measure of the teachers interest to meet only
high or low achieving students' parents. That is to
say teachers tend to arrange conferences to meet both
low achievers and high achievers parents in order to
give feedback and to generate total community
interest in school. That being the case, they have to
meet all parents equitably. Hence, it is reasonable
to obtain no variation in students achievement and
parental conferences with teachers. This is, however,
in contradiction of other researchers who state
(Miller and Wilmshurst), that there is a relationship




One-Way ANOVA of Parental Conferences with Teachers




DF SS MS F
Between Groups 3 5.1272 1.7091 .9532







Grp 0 48 5.8292 1.0345 .1493
Grp 1
(1-2 times) 132 5.7758 1.3553 .1180
Grp 2
(3-4 times) 92 5.8098 1.4268 .1487
Grp 3
(5-8 times) 36 5.4000 1.4031 .2338
TOTAL 308 5.7503 1.3387 .0763
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Table 4.11
One-Way Analysis of Variance Parental Involvement and
Non-Involvement in Having had Conferences
with Teachers on Academic Achievement in Reading
Source of
Variance
DF SS MS F
Between Groups 3 6.0129 2.0043 .6378







Grp 0 48 5.6687 1.3758 .1986
Grp 1 (1-
2 times) 132 5.6689 1.7367 .1512
Grp 2 (3-
4 times) 91 5.9253 1.8727 .1963
Grp 3 (5-
8 times) 36 6.0083 2.0867 .3478
TOTAL 307 5.7847 1.7695 .1010
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Table 4.12
Teachers' Selection of Involved and Non-Involved
Parents by Parental Perception of Attending Teachers
Conferences
Not Involved Involved Row
Total
Parents Perception Teachers Selection
of Attendance of Parents
No response 46 10 56
26.3 6.1 16.5
1-2 Times 70 74 144
This Year 40.0 44.8 42.4
3-4 Times 47 54 101
This Year 26.9 32.7 29.7
5-8 Times 12 27 39
This Year 6.9 16.4 11.5
Column 175 165 340
Total 51.5 48.5 100
66
e. Parental Serving on Curriculum Planning Committee
and Fourth Graders Math and Reading Scores
The data with respect to these two hypotheses are
stated in Tables 4.13 and 4.14. As can be gleaned
from these two tables, ratios are significant
indicating a significant variation in the mean scores
among the different groups of involved parents in the
curriculum planning committees.
The null hypotheses are therefore rejected,
indicating that differences in levels of parental
participation on curriculum planning committees are
related to differences in students' achievement.
Discussion
Several researchers have indicated that there are
advantages in having parents serving on curriculum
planning committees. The results, however, have to be
analyzed in order to explain the nature of the
relationship. First, in the data collected, there is
too large a number of no responses: 145 in Table 4.13.
There are only 3 parents in the 3-4 times category for
mathematics. Similarly, in Table 4.14, there are 209
of no responses and only 14 in the 3-4 times category
for readings. Thus, the result is more a significant
measure of no responses versus other categories than
a measure of high and low participation.
This is clarified in Table 4.15 where the teachers
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Table 4.13
ANOVA of Parental Perceptions of Involvement in
Curriculum Planning Committee on Academic Achievement
in Mathematic
Source of DF SS MS F
Variance
Between Groups 2 2 7.0994 3.5497 1.9934*




GROUP COUNT MEAN DEVIATION ERROR
Grp 0 48 5.6687 1.3758 .1986
Grp 1
(1-2 Times) 132 5.6689 1.7367 .1512
Grp 2
(3-4 Times) 91 5.9253 1.8727 .1963
Grp 3
(5-8 Times) 36 6.0083 2.0867 .3478
TOTAL 307 5.7847 1.7695 .1010
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Table 4.14
ANOVA of Parental Perceptions of Involvement on




DF SS MS F
Between Groups 2 17.9001 8.9501 2.8938*
















14 5.1286 1.0702 .2860
TOTAL 308 5.7503 1.3387 .0763
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Table 4.15











No Response 145 90 235
1-2 Times 27 54.5 69.1
This Year 15.4 33.8 26.8
3-4 Times 3 11 14
This Year 1.7 6.7 4.1








DF SS MS F
Between Groups 4 12.2234 3.0559 1.6977*









(0-3,000) 62 5.6823 1.2711 .1614
Grp 2
(3-10,000) 77 5.5260 1.2428 .1416
Grp 3
(10-20,000) 72 5.8806 1.2527 .1476
Grp 4
(20-50,000) 55 5.9564 1.5744 .2123
Grp 5
(50-100,000) 21 6.2286 1.5232 .3324
TOTAL 287 5.7826 1.3482 .0796
observation of the non-involved and involved parents
have not matched with the parents perception of
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Table 4.17




DF SS NS F
Between Groups 4 22.5680 5.6420 1 .7789*









$0-3,000 62 5.4097 1.4343 .1822
Grp 2
3-10,000 77 5.6961 1.7614 .2007
Grp 3
10-20,000 71 6.1000 1.8389 .2182
Grp 4
20-50,000 55 6.0964 1.9895 .2683
Grp 5
50-100,000 21 6.0667 1.9933 .4350
TOTAL 286 5.8385 1.7906 .1059
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their own participation in curriculum committees. As
can be seen in Table 4.15, there is a large no
response category of 145 and 90. Further, in 3-4
times a year category, there are one three (3) parents
in the teachers selected non-involved group and only
11 in the involved group. Thus, although there is a
significant variation in the perception of parental
involvement on curriculum committees as related to the
fourth grade students' test scores in math and
reading, the high no response category and the low
level of participation in the 3-4 times a year render
the significance less valid.
Overall, the results indicate that with respect
to perceived parental involvement (a) in homework by
mathematics and reading scores of fourth graders,
there is no significant relationship. The variation
was not adequate to fully test the hypotheses (b) at
P.T.A. meetings by fourth graders math and reading
scores, there is a significant relationship. The
variation was fair enough to partially test the
hypothesis, (c) in field trips and fourth graders mean
scores in math and reading, there was a significant
variation as indicated by the F ratios. However, the
no response category was too large and renders the
result less valid, (d) in parental conference with
teachers and fourth graders mean scores in math and
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reading, there was no significant difference, (e) in
curriculum planning and math and reading scores, there
was a significant difference.
HYPOTHESIS II
There will be no significant differences in the
academic achievement of students with the income of
the parents.
The data with respect to this hypothesis are
slated in Tables 4.16 and 4.17. With respect to
parental income and fourth grade achievement in math.
Table 4.17 reveals a significant difference in mean
scores. Apart from 0-3,000 income group (x = 5.6823)
which is slightly above the 3-10,000 group (x =
5.5260), the mean score increases progressively from
income groups 3 to 5. Thus, as parental incomes
increase the students mean math scores increase. The
null hypothesis is, therefore, rejected. The null
hypothesis similarly rejected for income and reading
achievement (see Table 4.18).
Discussion
The null hypothesis can be rejected with a high
degree of confidence as the break-down of the data
on income in Table 4.18 indicates that there is a very
good spread in the income groups. All income groups
are very well distributed.
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Table 4.18










No Response 12 12 24
6.9 7.3 7.1
$0- 3,000 37 37 74
21.1 22.4 21.8
3,000-9,999 44 38 82
25.1 23.0 24.1
10,000-19,999 37 40 77
21.1 24.2 22.6
20,000-49,999 35 25 60
20.0 15.2 17.6
50,000-100,000 10 13 23
5.7 7.9 6.8
Column Total 274.9 265.0 440.0
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HYPOTHESIS III
There will be no significant difference in the
academic achievement and the level of parental
education.
The data with respect to this hypothesis for
mathematics are slated in Table 4.19 and for reading
in Table 4.20. As can be observed, the mean scores
for students achievement in mathematics and reading
show variation. These variations are significantly
different as indicated by the F ratios. Therefore,
the null hypothesis is rejected. Consequently,
differences in levels of parental education are
related to differences in students' academic
achievement in math and reading.
Discussion
In a break-down of the parental educational
levels (see Table 4.21), the variation is
principally in middle schools, high school, B.A. and
M.A. levels; the greater percent of parents are in the
high school category (74.1) as compared with middle
school (4.7) B.A. (13.5) and M.A. (5.9). Since the
data is biased, in favor of high schools, further
research is required to adequately test the
hypothesis. However, at least 16 subjects are in
the middle school category, 46 in the B.A. and 20 in
the M.A., thereby, allowing for at least 15 in each of
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these categories. Hence, the results are plausible
and can be treated with some degree of confidence,
especially since these results are supportive of the
literature.
Table 4.19
ANOVA of Parental Educational Attainment and Academic
Achievement in Math
Source of DF SS MS F
Between Groups 3 15.1010 5.0337 2.8537*




GROUP COUNT MEAN DEVIATION ERROR
Grp 1 Elem 14 5.2286 1.1698 .3126
or Mid
Grp 3 High 232 5.6849 1.2969 .0851
Grp 4 College 40 6.2575 1.5709 .2484
Grp 5 M.A. and
above 19 5.7053 1.3402 .0767
TOTAL 305 5.7403 1.3402 .0767
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Table 4.20
ANOVA of Parental Educational Attainment and
Academic Achievement in Reading
Source of DF SS MS F
Between Groups 3 38.7695 12.9232 4.2380*




GROUP COUNT MEAN DEVIATION ERROR
Grp 1 (Elem.
or Middle)
14 4.7214 1.1537 .3083
Grp 2 (High) 231 5.6970 1.6815 .1106
Grp 3
(College) 40 6.4875 2.2603 .3574
Grp 4
(M.A. or
Above) 19 6.0579 1.6324 .3745
TOTAL 304 5.7786 1.7740 .1017
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Table 4.21
Percentage of Parental Educational Attainment
Parents as






No Response 2 2 4
1.1 1.2 1.2
Elementary 0 2 2
1-5 1.2 .6
Middle 10 6 16
6-8 5.7 3.6 4.7
High 130 122 252
9-12 74.3 73.9 74.1
B.A. 25 21 46
14.3 12.7 13.5
M.A. and 8 12 20
above 4.6 7.3 5.9
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HYPOTHESIS IV
There will be no significant differences in the
academic achievement of fourth grade students of
single and multiple parents.
The data with respect to this hypothesis for both
mathematics and reading are slated in Tables 4.22 and
4.23 respectively. The results for mathematics (Table
4.22) indicate that at the .01 level of significance
(F ratio = 1.6623) the mean students' math scores are
different. Consequently, the hypothesis is rejected
at the .01 level of significance indicating that one-
parent and two-parent families do make a difference
to fourth grade students' math scores. As can be
observed in Table 4.23, two-parent students in the
fourth grade score significantly higher (x = 5.8525)
than one-parent (x = 5.6518).
Similarly, in the case of reading achievement,
two-parent students in the fourth grade score
significantly higher (x = 5.9594) than on-parent (x =
5.5957).
Discussion
A larger number of the parents is in the
married (2- parent) category (n = 171), the single
parents are distributed over divorced, separated,
widowed and never married (see Table 4.25). However,
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Table 4.22
ANOVA of Parental Marital Status (Two-parent, One-
parent) on Academic Achievement in Math
Source of
Variance
DF SS MS F
Between Groups 1 2.9962 2.9962 1.6623*









(Two-Parent) 160 5.8525 1.4724 .1164
Grp 2
(One-Parent) 139 5.6518 1.1752 .0997
TOTAL 299 5.7592 1.3440 .0777
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the comparison is between the two-parent students and
the total of all single parent students (n = 138) and
hence the results should be accepted with a moderate
degree of confidence from this perspective. The
problem, however, is that an analysis is not done in
which education and income of parents are controlled.
Therefore, one does not know if the single parents are
of lower, equal or higher education and income than
two parents.
If the income and education of single parents
were lower than that of the two-parents, it could have
influenced the results on this content. It should be
observed that Harris (1977) , in a study of 118 third
grade students, concluded that the number of parents
residing in a home is not a significant factor in
student academic achievement in reading, language and
mathematics. She also found that predictability of
achievement marks on the basis of family background
was only slightly better than chance.
82
Table 4.23
ANOVA of Parental Marital Status (Two-Parent, One-




DP SS MS F
Between Groups 1 9.8022 9.8022 3.1501*










Parent) 160 5.9594 1.8463 .1460
Grp 2
(One-Parent) 138 5.5957 1.6633 .1416
TOTAL 298 5.7909 1.7704 1026
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Table 4.24
Percentage of Parental Marital Status
Parental Status Parents as Selected by Teachers
Not Involved Involved Row
Total
No Response 7 3 10
4.0 1.8 2.9
Married 78 93 171
44.6 56.4 50.3
Divorced 31 20 51
17.7 12.1 15.0
Separated 25 19 44
14.3 11.5 12.9
Widowed 5 4 9
2.9 2.4 2.6
Never 29 26 55
Married 16.6 15.8 16.2
CHAPTER V
Sunmiary and Conclusions and Implications
SUMMARY
The purpose of this investigation was to find
answers to the following questions;
1. Is there a significant difference in the academic
achievement of students and the level of




c. Accompaning classes on field trips
d. Parental conferences with teachers
e. Serve on curriculum planning committees
2. Is there a significant differences in the
academic acheivement of students and the income
of parents?
3. Is there a significant differences in the
academic achievement of students and the level
of parents 'education?
4. Is there a significant differences in the
academic achievement of students and the
parental marital status?
It seems safe to conclude from the literature
that children are affected when parents exhibit some
concern in their education. This concern often has a
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direct relationship on the child's attitude towards
school. It also appears that when parents are
involved in the school programs they tend to have a
more positive feelings for the process of education.
The review of related literature revealed a
variety of studies which support the importance and
value of parental involvement in the academic
achievement of all public school students. The
majority of those supporting home factors found
parental participation, parental income, parental
education, and marital status of the family to be
significant determiners of students' academic
achievement.
One study investigated the interactive effects of
home, school, and community on academic achievement.
The results indicated home factors, specifically
parental education, to be the causative agent in
academic success.
Although most parents want to be involved with
their children's school work, many say they would like
to have more guidance and ideas from teachers.
Likewise, most teachers believe parent participation
is important, but many do not know how to involve
parents.
Conceptual Framework
The basic conceptual framework of this study was
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that did parental involvement make a significant
difference in the academic achievement of the child.
The variables selected to test the hypothesis
were, parent participation, income, education, and
marital status of the parents.
Design of the Study
The research instrument was a parental
questionnaire. Thirty elementary schools were
randomly selected from the Atlanta Public Schools
elementary school population. This gave a total of
600 prospective participants in the study. After
randomly selecting the schools, the principals and
fourth grade teachers were asked to select ten
students whose parents were active participants in
their school programs. Also, they were asked to
select ten students whose parents were not active
participants in the school programs.
The questionnaires were coded by school and by
students, either as their parents being participants
or non-participants. The questionnaires measured the
parents level of participation, income, education, and
marital status of parents.
The selected students' were given the
questionnaires along with a letter to the parents
explaining the purpose of the survey. Also, their
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cooperation and immediate response were solicited
(see in Appendix A).
Data were collected and entered through a
Cathode Ray Terminal onto a storage disk. Analysis
were performed by use of Statistical Package for the
Social Sciences (SPSS }.
Findings
1. Academic achievement of fourth grade students is
inversely related to perceived parental
involvement in PTA, and field trips and
curriculum planning but not to homework and
conferences. However/ the sample was not
adequate to make confident predictions.
2. Academic achievement of students is enhanced by
the level of the parents' income.
3. Higher academic achievement is often observed
with the level of education of the parents.
4. Academic achievement level of students was
affected by the marital status of the parents -
two parent students achieving higher than single
parent.
Conclusions
As a result of the analysis of the data collected
for the study/ the following conclusions were reached:
1. The level of perceived parental involvement in
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PTA meetings, and curriculum planning are
impacted on the child's academic achievement but
the sample was not adequate and hence further
study is required. In fact, perceived parental
attendance at PTA meetings was inversely related
to achievement.
2. The level of perceived parental involvement in
field trips, homework and conferences was not
positively related to students achievement.
3. Parents' level of income affect the child's
academic achievement to a degree. The socio¬
economic status of a family has long been
accused of the one most important factor in the
determination of one's success or failure in
life. One's academic performance has also been
linked with one's socio-economic status.
4. The parents' level of education significantly
contributed towards the child's academic
achievement. Deutch and Brown in a study
concluded that the general intellectual level of
the children and the social and economic
background of the parents appeared to be the
most significant determiners in a child's
academic achievement.
Marital status of the parents significantly5
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affected the academic achievement of students.
This supported the Kettering Foundation's
findings of a co-sponsored study of single¬
parent children with the National Association of
Elementary School Principals (1980). Eighteen
items were identified to measure school
performance in a study of one-parent versus two-
parent children in twenty-six schools. The
findings indicated that children of one-parent
families performed poorer in their classes, were
absent more often and presented more
disciplinary problems than children from two-
parent families.
Recommendations
The importance of involving parents in their
children education seems to suggest that school
systems, school administrators, teachers, and
community agencies must be about coming together and
working out strategies to make parental involvement an
ongoing endeavor. That is, with what the literature
suggests, and the findings in this study resulted.
Therefore, these recommendations are made:
1. The findings in this study be validated by
another study in which the measurement tool
for attendance are better refined and accurate.
2. Local schools identify those obstacles they
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preceive that prevent their parents from being
involved in their school programs. A committee
be formulated to study the results and make
recommendations to the superintendent for
implementation.
3. An information sharing period for local school
personnel and parents to share and have input
into the school system's and local school
policies.
4. That the more consistent data are that parental
levels of education, income and marital status
are related to students' achievement scores,
therefore, each school principal should
supervise the instructional program and teachers
so as to improve students' achievement scores.
Obviously, the high achieving students' parents
are also the ones that attend PTA meetings,
curriculum planning committees and field trips.
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Please check/circle the answer that best describes
your particular situation.




























5. We (I) help my child with homework:
daily
once per week
2 or 3 times monthly
996.We (I) visit my child's school;
^daily
once a week
2 or 3 times monthly
7. We (I) accompany my child's class on field trips;
once a week
monthly
2 or 3 times a year
8. I attend my child's school Open House; yes ^no
9. I attend my child's school Celebration of Learning yearly;
yes ^no
10. We (I) attend my child's school P.T.A. meetings;
0-2 times this year
1-2 times this year
3-4 times this year
11. We (I) attend my child's school Leadership Team Meetings;
0-2 times this year
3-4 times this year12.We (I) have participated in my child's Grade Level Meetings;
0-2 times this year
^3-4 times this year13.We (I) have assisted my child's school with sports-athletic
activities;
0-2 times this year
2-4 times this year
^4-8 times this year14.We (I) have chaperoned at my child's school on social
events;
0-2 times this year
2-4 times this year
4-8 times this year
100
15. We (I) have had conferences with my child's teacher about
his/her academic progress;
0-2 times this year
2-4 times this year
4-8 times this year
